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Zoom Meeting Protocols

≫ Mute your mic upon entering the 
meeting.

≫ Use the chat to ask questions and 
share ideas and resources. 

≫ A moderator will let the presenter 
know if anyone has a question.



Region 15 Comprehensive Center
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Why have an ELD Standards 
Framework?

▪ The education of English learners is a 
shared responsibility of all educators.

▪ English learners must have access to 
rigorous, standards-based instruction.
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Purpose

This webinar is part of a series designed for 
educators to learn how to use the ELD 
Standards Framework to enact best practices 
for English learners and other diverse 
learners.
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Poll: What’s Your Role?

▪ Classroom ELA Teacher
▪ Instructional Coach
▪ English Learner Specialist/Teacher of Special 

Assignment
▪ School District Office Staff
▪ School Administrators
▪ Regional Professional Development Program Staff
▪ NDE Staff
▪ Other (type answer in chat)
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Agenda for Today

▪ Aligning to the ELD Guiding Principles

▪ Quality Learning of ELA

▪ Example Lesson 

▪ Applying the ELD Standards Framework for ELA

▪ Questions and Answers
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ELD Standards Framework Guiding Principles (1)
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ELD Standards Framework Guiding Principles (2)

Guiding Principle 1: Teachers recognize and value English Learners’ 
assets: home language(s), cultural assets, existing knowledge, prior 
schooling experiences, and English language and translanguaging abilities; 
teachers leverage these assets to accelerate English language 
development and content proficiency.

Guiding Principle 2: Teachers provide robust, grade-level, and content 
standards-based instruction to EL students with intentional scaffolding 
designed to support their content understandings, language 
development, and analytical thinking.

Guiding Principle 3: Teachers provide frequent opportunities for EL 
students to engage in extended discourse through multiple modalities, 
including oral, written, visual, and kinesthetic modes of communication 
focused on developing students’ content understandings, language, and 
analytical thinking.
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ELD Standards Framework Guiding Principles (3)

Guiding Principle 4: Teachers provide opportunities for ELs to 
develop metacognitive, metalinguistic, and metacultural awareness
and to use this knowledge to develop autonomy and monitor their 
progress in content, language, and socio-emotional learning.

Guiding Principle 5: Teachers align assessment practices with 
content and language learning goals; teachers use formative 
assessment practices during instruction to support ELs’ content and 
English language learning.
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Quality Learning of Language Arts
Dimension Characteristics

Conceptual 
Focus

• Develops conceptual understanding of text 

analysis of finding evidence for the main idea.

• Engages students in ELA practices

Participation 
by Design

• Engages students in robust, grade-level, 

cognitive tasks through sustained discourse for 

understanding of text analysis

Purposeful 
Focus on 
Language

• Develops students’ understanding of how 

language works in ELA and to extend their 

understanding of the concept of text analysis.
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Process Outline for Lesson Planning 

▪ Establish the purpose for reading the text, 
the necessary ELA practice required for the 
lesson, and identify text structure.

▪ Activate prior knowledge, build background 
knowledge and identify vocabulary words.

▪ Create application/extension activities that 
will enable students to apply their 
understanding.
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Scaffolding Throughout the Lesson 

▪ Read and  analyze the key ELA 
concepts and necessary ELA 
practices required for the 
lesson. 

▪ Identify key ideas and relevant 
prior knowledge. 

▪ Create extension  activities that 
will enable students to apply 
their understanding. 

Offer designed-in  
scaffolding: 
▪ Structures for 

participation  and 
interaction 

▪ Choices of language 
to focus on ideas 
and practices 
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Start with the Topic
The Transcontinental Railroad

Essential Question: 
What were the 
benefits and costs (or 
positive/negative 
effects) overall of the 
transcontinental 
railroad?
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Activating Prior Knowledge
Allow students to share their prior knowledge or lived 

experiences with the class? 

▪ What is the Spanish word 
for train? Tren!

▪ Have you ever seen a train? 
▪ What do you know about 

trains?
▪ Have you ever rode on a 

train before? 
▪ What connection do you 

have with trains?

Allow students to participate in a structure called 
Rally Robin. 
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Building Background Knowledge

The prefix trans means...
Across, On The Other Side Of

The word continental means…
Forming or belonging to a 
continent

When you put the two words 
part together… 
It means transporting across the 
continent. 

Why is it important to activate student’s 
prior knowledge? 
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Interacting with the Text/Concept (1)

Main Idea

▪ Identify the 
main idea 
and 
supporting 
details.

Vocabulary
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Interacting with the Text/Concept (2)
Transcontinental Railroad: Informational Text

Disciplinary Practices (ELA):

❖ Practice 1: Support analysis of grade level complex texts with evidence

Performance Expectations:
Students will identify the main idea and three key details as evidence to support their analysis that have been 
agreed upon with their partner.  Students can say why the key details are key details.

Message/Discourse Sentence Word/Phrase

• Language of analyzing text Simple and complex sentences General Academic

• Language of justifying a point that illustrate evidence for a • analysis

• Presenting and justifying key statement: • justify

details • A key detail from the text is__.

• This is a key detail because __.

• Key details include ____.

• We agree that ___ and ___ are 

key details

• evidence

• details

• approve

• funding

Specific/Technical

• mass-transit

• Migrating

• Transcontinental
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Interacting with the Text/Concept (3)

▪ What is the main 

idea of the 

passage?

▪ What details from 

the passage 

helped you 

determine the 

main idea?

Supporting Details #1

Supporting Details #2

Supporting Details #3
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Identifying the Main Idea Partner Work

▪ Students will work 
with a partner to  
identify and discuss 
the main idea of 
the text. 

▪ Students will 
identify the details 
that support the 
main idea in green 
and the supporting 
details in yellow. 

▪ Students will 
record details from 
the text on the 
graphic organizer. 

Source: 
Education.com 
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Expert Jigsaw
▪ Divide students into groups of 4.
▪ Assign one student to be the group leader. 
▪ Divide the topic/text into 4 sections. 
▪ Assign each student to learn about specific 

information from the text.  
▪ Give students time to read/re-read text with a 

partner/group and become “experts” on the topic 
they are reading.

▪ Students discuss the information read in their small 
group.  

▪ Students present information to the whole group.  
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Interacting with the Text
Expert Jigsaw
What were the benefits and costs (or positive/negative effects) 
overall of the transcontinental railroad?

▪ Divide students into groups of 4. 

▪ Students will read various texts about the Transcontinental Railroad.

▪ Assign some groups to become experts on the benefits and some groups 

to become experts on the costs. 

▪ Students will identify, discuss and record details to support the 

positive/negative effects of building the Transcontinental Railroad.  

▪ Students will record the information they read from the text using note 

cards labeled positives and negatives to record their answers.

▪ Students will discuss the positive and negative effects and explain the 

impact they had on the Transcontinental Railroad.    
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Extending to Other Ideas
Expert Jigsaw
Who were the laborers behind the construction of the 
Transcontinental Railroad and what were their experiences and 
perspectives?

▪ Divide students into groups of 4. 

▪ Assign each group of students a group of laborers to read about. 

▪ Each student will read a biography about laborers (Chinese, Irish, freed 
slaves, Native Americans) who worked on the Transcontinental Railroad 
and what were their experiences and perspectives. 

▪ Students will become experts on the group of laborers they read about. 

▪ Students will record the information they read from the text using note 
cards to record their answers. 
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Looking Back
Activity Purpose

Rally Robin • Provides students with an opportunity to share their 
knowledge of trains and learn from one another.

• Establishes the key academic vocabulary understanding the 
meaning of the words both academic and specific words for 
the ELA practice and lesson. 

Main Idea and key • Scaffolded graphic organizer for students to  discuss, identify, 

details graphic and record thoughts and ideas learned. 

organizer

Paired Activity • Extend the learning for students to apply their understanding 
Role Play of text analysis through paired or independent activity 

Expert Jigsaw • Students will apply their understanding of text analysis in 
which they will be required to analyze their portion of the text 
and share its main ideas with their group.
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Dialogue Guide
What you can do What you can say

Share Your Experience • My experience being on a train happened when ______.
• I rode on a train when ___________.
• I have noticed that trains _________________.
• I can relate to _________ because _________.
• An example of _______ in my life is when _______.

Share Your Thoughts • The primary reason for ____ is ____.
and Listen to Others • Can someone explain _______.

• When you said ______ did you mean ______?
• I agree/disagree because ________ .

Provide Evidence • An example of ________ is when ________. 

• To support the main idea claim, the author provides 

evidence that suggest ________.

• Based on the synthesis of the documents, I believe that 
_____. ________; consequently, __________. 

• From the reading I know that _____________, so _____.
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How do these activities support meaningful discourse?

Activity Purpose

Rally Robin • Provides students with an opportunity to share their knowledge 
of trains and learn from one another.

• Establishes the key academic vocabulary understanding the 
meaning of the words both academic and specific words for the 
ELA practice and lesson. 

Main Idea and key • Scaffolded graphic organizer for students to  discuss, identify, 

details graphic and record thoughts and ideas learned. 

organizer

Paired Activity • Extend the learning for students to apply their understanding of 
Role Play text analysis through paired or independent activity 

Expert Jigsaw • Students will apply their understanding of text analysis in which 
they will be required to analyze their portion of the text and 
share its main ideas with their group.

Please respond in the chat! 
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Nevada ELD Standards Framework
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A Focus On Elementary Language Arts
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The Structure of the Framework

29



ELD Standards Framework for Developing
the Language of Language Arts 4-5
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2A: Student Moves: Language Use Expectations 

2B: Teacher Moves: Supports for Processing, Producing, 
and Collaborating in the Language of the Content

2C: Teacher Moves: Supports for Collaborating in the 
Academic Language



2A: Student Moves for Receptive Listening & Reading
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2A: Student Moves for Productive Speaking & Writing 

32



2B: Teacher Moves: Supports for Processing, Producing, and 
Collaborating in the Language of the Content
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2C: Teacher Moves: Supports for Collaborating in the 
Academic Language 
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Looking Back for Moves
Activity Teacher Moves Student Moves

Rally Robin • Build background in key language and concepts
• Provide a content vocabulary Word Bank with non-

linguistic representations  
• Model orally the academic language and specific 

vocabulary

• Make predictions based on pictures of 
clues/pieces of evidence from text, 
illustrations or maps

• Discuss relationships among ideas or 
offer opinions

• Require oral reporting for summarizing group work

Main Idea and 

key details 

graphic 

• Provide a list of important concepts on a graphic 
organizer.

• Pair students to read one text together

• Sort relevant from irrelevant 
information using illustrations and 
graphic organizers

• Match main ideas with their details 
organizer from paragraphs using visual support 

and graphic organizers

Paired activity • Contribute to pair/triad/small group discussions by 
supporting with examples, asking clarifying 
questions, and using graphic, interactive, and/or 

• Interpret text to identify main ideas 
and details from multiple paragraphs 
using visual or graphic support

language supports as needed
• Repeat and expand their responses and other 

students’ responses in a Collaborative Dialogue
• Use dialogue structures (e.g.): My turn/ your turn; 

Partner A/Partner B; Collaborative groups
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Looking Back for Moves Cont’d.
Activity Teacher Moves Student Moves

Expert Jigsaw • Scaffold oral reports with note cards 
and provide time for prior practice

• Pair students to read together 

• Scaffold independent reading

• Engage with whole/large group 
discussions

• Sort relevant from irrelevant 
biographical information using 
illustration and graphic organizers 

• Compare/Contrast biographical 
information from two persons using 
illustrations and graphic organizers

Role Play • Require the use of academic 
language 

• Complete scenarios from pictures of 
imaginary people, objects, situations.

• Provide explicit instruction and 
practice for students to construct 
language using sentence and 
discourse starters and visual aids 
from text

• Use Varied Presentation Formats
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Focus on Supporting Analyses

Please Respond in the Chat: 

▪ How does the sequence of 
activities provide English Learners 
with opportunities to engage in the 
practice of “Supporting Analyses”?

▪ What additional supports might 
they need?
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The ELD Instructional Guidance for Language Arts in the 
Content Area of English Language Arts
Support Analyses of Grade-Level Complex Texts
Section 3A: Summary: Content Disciplinary Practices and Example Tasks
Table of example tasks for each practice, with sample proficiency descriptors for each Key Use of Academic Language:
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3B: Teacher Moves for “Supporting Analyses”

39



3B: Success Criteria for “Supporting Analyses”

40



Questions and   
Wrap-up

41



Contact Information

Sophia Masewicz

Email: smasewicz@doe.nv.gov
Phone: 702.668.4347

Kulwadee (Kul) Axtell

Email: kaxtell@doe.nv.gov

Phone: 775.687.9256
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Survey
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The content of this PowerPoint was developed under a grant from the Department of 
Education through the Office of Program and Grantee Support Services (PGSS) within the 
Office of Elementary and Secondary Education (OESE), by the Region 15 Comprehensive 
Center at WestEd under Award #S283B190053. This contains resources that are provided for 
the reader’s convenience. These materials may contain the views and recommendations of 
various subject matter experts as well as hypertext links, contact addresses, and websites to 
information created and maintained by other public and private organizations. The U.S. 
Department of Education does not control or guarantee the accuracy, relevance, timeliness, or 
completeness of any outside information included in these materials. The views expressed 
herein do not necessarily represent the positions or policies of the U.S. Department of 
Education. No official endorsement by the U.S. Department of Education of any product, 
commodity, service, enterprise, curriculum, or program of instruction mentioned in this 
document is intended or should be inferred.

Disclaimer
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