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Introduction to the Standards

The Nevada Social Emotional (SE) Standards, Revised 2025 comprise one domain of the Pre-Kindergarten Standards, Revised 2023
(henceforward referred to as the Standards). The Standards provide a framework for play-based classroom environments, curriculum,
and instruction in all early childhood classrooms and programs serving pre-kindergarten children across the state, including child care
centers, family child care homes, Head Start, preschools, school district pre-kindergarten programs, and more.

The Standards build on the 2010 and 2004 pre-kindergarten standards, which established that early learning and development
are the foundation for kindergarten readiness and for success throughout school and life. This revision incorporates the latest
evidence and professional knowledge on the critical concepts, skills, and abilities for children to master by the end of the
pre-kindergarten year. In alignment with Nevada’s Birth to 3rd Grade Approach (Severens et al., 2022), this revision also includes
supportive practices to guide teachers and other adults in setting up environments, providing materials, and implementing
practices to support children’s progress in each domain.

The Standards are vertically aligned with Nevada’s K-12 Academic Content Standards (Nevada Department of Education, n.d.) for
kindergarten as well as with the Head Start Early Learning Outcomes Framework (Office of Head Start, n.d.). In anticipation of
future updates and revisions to these standards, and with a commitment to consistently provide Nevada’s early educators with the
most up-to-date information, the alignment charts you may be familiar with have been moved out of this document. You can find
Nevada early learning standards alignment charts online at https://doe.nv.gov/.

The Standards are organized in nine domains and include indicators of children’s early learning and development, examples of how
children might demonstrate each indicator, and supportive practices for teachers and practitioners. The Standards incorporate two
new domains: Approaches to Learning and Technology. These domains have been added to lay foundations for critical skills as
young children develop their own approaches to learning, and in acknowledgement of the central role that technology plays in
modern life, information-gathering, problem-solving, and communication skills.

The Standards Domains

1. Approaches to Learning 4. Health, Safety, and Physical Development 7. Technology
2. Social Emotional 5. Language and Early Literacy 8. Creative Expression
3. Social Studies 6. Science 9. Mathematics

The Nevada Social Emotional Standards were developed by a statewide stakeholder workgroup facilitated by the Nevada Department
of Education to align SEL competencies and indicators from the early years through grade 12, and added to the Pre-K Standards
and glossary in 2025.


https://doe.nv.gov/

What Is High-Quality Early Childhood Education?

A high-quality early childhood program is an inclusive environment that offers services at the highest possible levels for all children
and families (Nevada Early Childhood Advisory Council, 2019). These programs provide a safe environment, while promoting the
physical, social emotional, and cognitive development of all children. High-quality environments celebrate and explore the culture,
backgrounds and individuality of their children and families. The indicators of quality include, but are not limited to policies,
procedures, and administrative practices that are best practices for the workforce, families, and children. This would include ample
age-appropriate materials, appropriate group size and ratios for each classroom, and use of appropriate assessments to assess
children’s learning and development. Teaching approaches are individualized for each child and are active, stimulating, and
engaging. Thoughtful standards about health and safety are considered at the licensing level and beyond. Families and community
partners are included as valued partners and are invited into all aspects of care and education. All the indicators of quality combine
to create an environment that leads to the highest outcomes and lifelong success for the youngest learners in our state.

Guiding Principles

The revised Standards are built on the foundations laid by guiding principles of child development and learning, which are based
on developmentally appropriate practices (National Association for the Education of Young Children [NAEYC], 2022). These
guiding principles align with the Nevada’s B-3rd Approach and inform educator instruction and classroom environments.

e Children’s learning and development are interrelated and affected by their genetic characteristics and experiences. Development
and learning are dynamic processes that reflect the complex interplay between a child’s biological characteristics and the
environment, each shaping the other as well as future patterns of growth.

e Each domain is important, and all are interrelated. All domains of child development—physical development, cognitive development,
social emotional development, and linguistic development (including bilingual or multilingual development), as well as approaches
to learning—are important; each domain both supports and is supported by the others.

* Play is essential for children’s learning and development. Play-based learning is defined by hands-on, inquiry-driven exploration
and choice that is child-centered. Play-based approaches promote joyful learning that foster self-regulation, language, cognitive,
and social competencies as well as content knowledge across disciplines. Play is essential for all children, birth through age 8.

¢ Children’s development progresses in generally predictable patterns. Although general progressions of development and
learning can be identified, variations due to cultural contexts, experiences, and individual differences must also be considered.

* Children are active learners. Children are active learners from birth, constantly taking in and organizing information to create meaning
through their relationships, their interactions with their environment, and their overall experiences.



¢ Children’s home and community cultures greatly impact how they learn and develop. Partnering with families strengthens children’s
learning and development. Children’s motivation to learn is increased when their learning environment fosters their sense of
belonging, purpose, and agency. Curricula and teaching methods build on each child’s assets by connecting their experiences in
the school or learning environment to their home and community settings.

¢ Children’s learning and development can be clarified, enriched, and extended. Children learn in an integrated fashion that cuts
across academic disciplines or subject areas. Because the foundations of subject area knowledge are established in early
childhood, educators need subject-area knowledge, an understanding of the learning progressions within each subject area, and
pedagogical knowledge about teaching each subject area content effectively.

« Each child is an individual learner. Development and learning advance when children are challenged to achieve at a level just
beyond their current mastery and when they have many opportunities to reflect on and practice newly acquired skills.

* Technology can support high-quality learning experiences for preschool children. Used responsibly and intentionally, technology
and interactive media can be valuable tools for supporting children’s development and learning.

Developmentally Appropriate Practice

Developmentally appropriate practices, (DAP: NAEYC, 2022),
promote each child’s optimal development and learning
through a strengths-based, play-based approach to joyful,
engaged learning.

Early childhood educators implement DAP in preschool
settings by:
1.) recognizing the multiple assets all young children
bring to the early learning setting as unique individuals
and as members of families and communities, and

2.) building on each child’s strengths

Educators design and implement equitable early learning environments to help all children achieve their full potential across all
content areas and all domains of development, including physical, cognitive, health, social and emotional, and approaches to
learning. To be developmentally appropriate, educator practices must also be culturally, linguistically, and ability appropriate for each
child (Nevada Department of Education, 2022).



Diversity and Culture

Embracing diversity in early childhood is critical as we value the lived experiences of children and their families. Diversity in early
childhood education includes children, parents, families, and colleagues exploring and learning about their backgrounds and
backgrounds of people different from themselves, challenging and destroying stereotypes, seeing themselves reflected in the
classroom, enjoying and appreciating differences as well as seeking them out, learning tolerance and empathy, and discovering the
many ways a problem can be solved or a question can be answered (Wardle, 2011). Diversity includes but is not limited to
language, culture, race, ability, religion, ethnicity, sexual orientation, class, and so on. Difference does not mean deficit; rather,
difference is an asset to be celebrated.

Young children need safe spaces to explore their thoughts as they develop their individual identities and a sense of belonging.
Furthermore, they need to see themselves reflected in the eyes of their teachers. Early childhood teachers can introduce diversity
and challenge mainstream stereotypical thinking in the classroom or in the home through intentional and thoughtful inclusion of
diverse materials, toys, and books. Diversity is not a curriculum or lesson plan, cannot be narrowed to entire history months, and is
not temporarily adopting cultural symbols through custom or food. Modeling respect for each other, tolerance, and acceptance of
different points of view helps young children to understand and promote a true anti-bias classroom. Understanding and respecting
others will also help to develop a compassionate attitude.

Home Language

The Standards reflect an expansive view of language where multilingual children are able to demonstrate their capabilities, knowledge, and
skills in their home language and/or in English. Multilingual skill-building is an essential component of preschoolers’ learning and play.
Whether early childhood teachers are proficient in children’s home languages or not, every effort should be made to reflect children’s
languages and language varieties during both instruction and play. This facilitates connections between home and school languages and also
lays the foundation for cross-linguistic awareness that supports children’s multilingual development and language acquisition.

Multilingual children communicate across languages, otherwise known as translanguaging, as they access all of their linguistic
resources to purposefully and authentically select features from their language identity for communication (National Council of
Teachers of English, 2016). Furthermore, research suggests that teachers’ translanguaging practices in early childhood classrooms
foster both academic and social development in young children. Equitable learning contexts should reflect, honor, and leverage “the
linguistic diversity in the classroom as a resource for simultaneously learning English and preserving students’ language histories”
(National Council of Teachers of English, 2016, p. 3). When children can demonstrate their knowledge in their home languages and/
or in English, teachers can gain a more complete sense of children’s full understanding. The Standards target specific ways to
include multilingual approaches during these early years. No specific language is called out as mainstream within the standards and
indicators themselves. Teachers should be aware that children may demonstrate mastery toward standards in any of their languages.



High-quality pre-kindergarten programs model acceptance and respect of a child’s home language by supporting the use of that
home language in the classroom. This approach sends the message that their culture is important while exposing them to an
enriched multilingual environment (Lépez & Paez, 2021). Providing a classroom rich in language and embracing the cultures of its
children and families is key to helping children develop a positive cultural identity and to their success in school and in life
(Derman-Sparks & Edwards, 2020). Young children begin to develop a greater understanding of themselves, their families, and their
communities in classrooms that foster this approach. Providing children with opportunities to learn about other cultures gives them
experiences where they can learn about the similarities and differences among them.

Equity

Early childhood educators understand the purpose and importance of teaching children about equity and that all children have the right to
have access to learning opportunities to reach their full potential. Young children understand fairness; often, their concerns are related to
everyone receiving equal parts or making sure that their peers have the same portion or object as the rest of the group. Teaching children
about equity builds empathy and compassion for others. Teaching young children to embrace differences will help them withstand bias and
become inclusive adults as they develop. Modeling equitable practices in the classroom helps children become less egocentric and more
supportive of others. Encouraging children to be respectful and kind to their peers while supporting a community of learners requires
teachers to be intentional in their approach to guidance and curricula. Teachers who establish a positive climate in the classroom and
reflect and model fundamental principles of fairness and justice can accomplish the goals of anti-bias education (NAEYC, 2019).

Inclusion

Inclusive practices encourage pre-kindergarten teachers to
integrate, adapt, and make accommodations in their daily routines
to create a quality inclusive environment, which benefits both
children with disabilities and typically developing children in their
classroom. Children should be given the opportunity to attend
school with their peers in general education classrooms.
Inclusion teaches young children about differences and
acceptance of others. Early childhood programs that include
children identified with special needs are considered to be an
example of best practice (Derman-Sparks & Edwards, 2020).
Research has shown that young children with disabilities and
their families gain substantial benefits from participating in
general education early learning and development programs, as
do their peers without disabilities (Division for Early Childhood &
NAEYC, 2009).




The Child Find program provides assessment and evaluations for
children who may have a disability. A team of professionally
certified staff will conduct a comprehensive, multidisciplinary
evaluation. The staff will review the results of the evaluation with
parents and, as a team, determine if the child meets eligibility
requirements for services. If eligibility is determined, an Individual
Education Program (IEP) will be developed to determine the
specific services the child will need. Parents engage in each step
of the process, including placement. Early Childhood Special
Education (ECSE) services are provided for all children ages 3 to
5 with disabilities. School districts are required by law to provide
a free and appropriate education in the least restrictive
environment for eligible students by their third birthday.

Teachers individualize their instruction for all young learners in their programs and incorporate adaptations into their classrooms. If a
child has an IEP, teachers will consult with the parents and the ECSE teacher who is the designated Case Manager. The ECSE
teacher will implement specially designed instruction to meet the child’s IEP goals and provide the accommodations, adaptations,
and modifications to meet the individual needs of the child.

Federal law, under the Individuals with Disabilities Education Act (IDEA), requires children with disabilities be educated with
children who are not disabled:

To the maximum extent appropriate, children with disabilities, including children in public and private institutions or other care
facilities, are educated with children who are not disabled, and special classes, separate schooling or other removal of
children with disabilities from the regular educational environment occurs only when the nature or severity of the disability of
a child is such that education in regular classes with the use of supplementary aids and services cannot be achieved
satisfactorily. (20 USC, Section 612 (a) (5))

Inclusion provides children with the access and opportunity to thrive with their peers. When children are included in programs
that reflect the similarities and differences of people in the real world, they learn to appreciate diversity. Respect and
understanding of others increase when children of differing abilities and cultures play and learn together.



Pre-Kindergarten Content Standards Format

Pre-Kindergarten Content Standards at a Glance

Approaches to Learning
o Standard 1: Demonstrate curiosity and initiative.

» Standard 2: Demonstrate willingness to take risks and use flexibility in thinking and actions.
Standard 3: Demonstrate the ability to focus attention and persist in an activity.
Standard 4: Demonstrate imagination and engage in different types of play.




Language and Early Literacy

Standard 1: Demonstrate the ability to attend to and understand communication from others.
Standard 2: Demonstrate the ability to express themselves verbally or nonverbally.

Standard 3: Use a variety of vocabulary words during play and other activities.

Standard 4: Demonstrate knowledge of the alphabet and how letters are used in the reading process.
Standard 5: Demonstrate knowledge of how print and books are read.

Standard 6: Demonstrate knowledge gained from stories, books, and other early literacy activities.
Standard 7: Demonstrate the use of written letters and symbols to communicate.

Standard 8: Demonstrate knowledge of sounds within spoken language.

Science

« Standard 1: Demonstrate the ability to use senses and tools to explore, make observations, and make predictions.

« Standard 2: Demonstrate the ability to use information gathered in different ways to conduct investigations.

e Standard 3: Demonstrate the ability to describe, analyze, and draw conclusions about the outcome of an investigation.
e Standard 4: Demonstrate the ability to communicate about observations, investigations, and outcomes.

Creative Expression

e Standard 1: Demonstrate appreciation for and knowledge of different types of artistic expression, creation, and experiences.
e Standard 2: Choose to participate and express themselves through a variety of creative and artistic experiences.

e Standard 3: Use creative arts as part of other learning activities.

Mathematics

e Standard 1: Demonstrate knowledge of numbers, numerals, and quantity.

» Standard 2: Demonstrate the ability to analyze and create patterns and early mathematical problem-solving skills.
» Standard 3: Demonstrate the ability to measure and compare by size and volume.

e Standard 4: Analyze and compare common shapes and use knowledge of position in space.




Key to the Standards

The Nevada Pre-Kindergarten Standards are formatted to make them user friendly. Each standard within a domain appears in a
horizontal bar extending across three columns. The first column includes the indicators for that standard, which are the skills, behaviors,
and characteristics you would expect to see children demonstrate as they make progress on the standard. The second or middle column
provides examples of observable skills that children might demonstrate related to the indicator. The third column provides suggestions
for strategies that teachers, practitioners, and families might use to support children’s progress on the skills described in the indicators
and toward mastery of the standard.

The domains are color-coded, and the color for each domain is included at the right-hand edge of the page for ease of navigating
through the document. Science, Technology, Creative Expression, and Mathematics are in the same color family to underscore that the
skills and knowledge children gain in these domains go together to support a STEAM approach. The key to the color coding is included
below, followed by an example from one domain with each component labeled.

How to Use the Standards

The standards serve as the “big ideas,” and the indicators serve as the specific skills and knowledge to look for as children make
progress in their learning and development. The standards are not a curriculum or a checklist used to assess children’s
development and learning. Use the Indicators to think about a child’s strengths and the next steps in their development—the areas
where the child can use additional learning experiences and support. Consider the opportunities throughout the day for children to
work toward their individual developmental needs. What activities might you plan? What materials could you add to the
environment?

Domain Domain Color

Approaches to Learning

Social Emotional

Social Studies

Health, Safety, and Physical Development

Language and Early Literacy

Science

Technology

Creative Expression

Mathematics




Pre-Kindergarten Content Standards Format

Standards: What children should know Supportive Practices: The ways teachers can
r ) Land be able to do within each domain. support children’s progress on the indicators.

Domain name
and main color

\ J
s N

Indicators: What
children should
know and be able
to do within each

\

selpnis |e100§

Social Studies Standard 1:
Demonstrate a basic awareness of self as an individual, within the context of a group and community.

Individual Development
and Cultural Identity Examples: Children will/may... Supportive Practices: Teachers/Practitioners will...
Indicators (SS.ID.)

\

. * Encourage children to describe themselves based on various
SS.ID.PK1. Identify and Repeat their full name and age. Discuss their

P . *
Iy —— characteristics (e.g., physical features, age, classroom group).

i own likes/dislikes. Recognize and name the * Use books/literature to lead discussions on differences
standard of self that are unique between people, different family traditions, celebrations, and
N / Temiotierss EmEEE(E) sy speels rituals, and illustrate different cultures.®

Describe their own family structure (e.g., who * Provide opportunities for children to discuss likes and

is part of their family and how they are related).  disHikise. Faulticultural dolls/books/materials available and use

SS.ID.PK2. Identify self as a Draw pictures of their family or label family i @i e (Eesens, (NEGHE elieutd rpessn dhitiig

member of a family. members when looking at a photo, including self. languages, ethnicities, cultures, ages, abilities, and genders.”™

Braseras dnsi e el and the el 6 eiies i Make connections between children’s home language(s) and

their own family. English with multilingual learners.®
* Use books/literature to lead discussions on families and different

X ) . . family structures, including cross-cultural living arrangements and
Show how their own family typically does routines

(e.g., greeting each other, eating together). shared housing.* « Provide opportunities for children to share
SS.ID.PK3. Share . . -~ " *
eiEtE Eaeut T Des.c!wbe their own.famlly s holiday information about their family.* « Invite families to talk about their
family practices, customs, (el iiems @ellanEiens e el cultures and traditions. ¢ Provide opportunities and planned
and culture. Bring items from home (e.g., clothing, pictures, activities for children to share events, routines, traditions, and
props) to share with their group as they rituals. * Discuss and share their own routines and weekend
explain customs from their family. plans/events with children.

* Include props or artifacts that reflect the customs of children in

Describe morning, after school, and weekend A ° "
the group within dramatic play areas so that children can

SSIDIARE. [slnlliy e routines. Describe places their family goes

P \ describle fém”Y traditions together and what they do (e.g., homes of incorporate their own family’s traditions into their dramatic play.*
The asterisk ‘and daily r|tuals-that €IS eaAlee fEmilly e, Seres, FEeEs o + Join children’s dramatic play and encourage them to talk about
important to their family. — or act out how their family does simple routines (e.g., caring for a
symbol (*) A baby, shopping, or cleaning their house).*
indicates that the » * This symbol indicates this practice can be used pcross other (or cross-curricular)
domains.
. . 20
supportive practice
is related to
children’s learning
and development in Examples: The ways that children might
| another domain. demonstrate progress on the indicators.
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Social Emotional Learning (SEL) is the ongoing process of developing skills to understand and manage emotions, make thoughtful
decisions, and sustain meaningful relationships. Throughout our lives we continually strengthen our social and emotional skills
through interactions and relationships with others and by reflecting on our lived experiences. Families lay the foundation for their
children’s social and emotional development and educators complement this by teaching, modeling, and providing developmentally
appropriate opportunities to practice these skills at school. Grounded in the widely recognized Collaborative for Academic, Social and
Emotional Learning (CASEL) framework, the Nevada Pre-K Social Emotional Standards focus on the development and practice of five
core competencies: 1) Self-Awareness; 2) Self-Management; 3) Social Awareness; 4) Relationship Skills; and 5) Responsible
Decision Making. The CASEL Framework integrates SEL across classrooms, schools, families, and communities.

Social Emotional is the essential standard in Pre-K and should be integrated into all aspects of learning and development including
daily routines and interactions. Young children develop foundational SE skills through play as they learn to express feelings and
negotiate conflict. Early childhood practitioners support childrens' skill development through modeling and teaching emotional
regulation strategies. To create a safe and supportive environment, teachers encourage children to explore their emotions, learn to
recognize others' feelings, make independent choices and learn from mistakes.

Social emotional standards differ fundamentally from academic benchmarks, serving as a tool to raise awareness of lifelong social
and emotional development. The SE standards should be used to inform instructional planning aligned with developmentally
appropriate practices (DAP). The SE standards support DAP and are not intended as rigid achievement metrics, or a means to label
or pathologize children. Remember, social and emotional skills develop uniquely for each individual.

The Social Emotional Standards include:

* Social Emotional Standard 1:
Develop self-awareness

* Social Emotional Standard 2:
Develop self-management

* Social Emotional Standard 3:
Develop social awareness

* Social Emotional Standard 4:
Develop relationship skills

* Social Emotional Standard 5:
Practice responsible decision making




Competencies & Kevy Settinas
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make thoughtful decisions, and sustain meaningful relationships.

Competencies
Self-Awareness

The abilities to understand your own emotions, thoughts, and values,
and how they influence your behavior across contexts. This includes

the capacities to recognize your strengths and opportunities for growth.

Self-Management

The abilities to understand and respond to your emotions and thoughts
in different situations. This includes the capacities to delay
gratification, manage stress, and practice self-determination to
accomplish personal and collective goals.

Social Awareness

The abilities to understand the perspectives of and empathize with
others, across backgrounds, cultures, and contexts. This includes the
capacities to feel compassion for others and understand social norms
for behavior in different settings.

Relationship Skills

The abilities to establish and maintain healthy, supportive relationships.
This includes the capacities to communicate clearly, listen actively,
cooperate, work collaboratively to problem solve, negotiate conflict

constructively, provide leadership, and seek or offer help when needed.

Responsible Decision Making

The abilities to make caring and constructive choices about personal
behavior and social interactions across a variety of situations. This

includes the capacities to consider ethical standards, evaluate safety
and weigh the consequences of your actions.

Social Emotional Learning is the ongoing process of developing skills to understand and manage emotions,

Indicators

Develop personal interests and self-efficacy
Identify emotions
Cultivate a growth mindset

Regulate emotions
Set and achieve goals
Develop agency

Recognize the emotions and perspectives of others
Demonstrate empathy and compassion
Practice gratitude

Communicate effectively
Practice teamwork and collaborative problem-solving
Seek and offer support when needed

e Cultivate curiosity and open-mindedness
* Make reasoned decisions and judgments
* Understand the impact of your actions



Self-Awareness

Self-efficacy is confidence in your ability to reach your goals.

Emotions are physiological reactions to something real or
imagined around you (a racing heart, knot in your stomach, or
sudden burst of energy) that affect your thoughts and behavior.
Feelings are how you personally experience emotions.

Growth mindset is the belief that you can develop and improve
your abilities by practicing, taking on challenges, and learning
from mistakes.

Social Awareness

Perspective taking is the ability to consider and understand
another person’s point of view — their thoughts, feelings, and
experiences - even if you don’t share them.

Empathy is the capability to understand and share the
feelings of others. Compassion is a caring response to
another’s suffering.

Gratitude is a sense of joy and thankfulness in recognition of

something you see as good, which can be enhanced with
awareness and practice.

Responsible Decision Making

Self-Management

Regulating emotions is the act of pausing, noticing, and paying
attention to the feelings in your body, then deciding how you
want to feel and using strategies to get there.

Goal setting involves setting clear, achievable goals, figuring out
the steps to reach them, and tracking your progress.

Agency is the freedom to make choices, develop ownership and
take intentional actions.

Relationship Skills

Communication is the exchange of information, ideas, and feelings
between people.

Teamwork is the united effort of a group to achieve a common goal.
Collaborative problem solving is the process of collaborating to
explore and implement solutions, this includes listening to one
another, assigning tasks, communicating, and implementing a plan.

Seeking support requires you to recognize and express a need or
desire for help or emotional connection. Offering support requires
you to recognize and respond to someone else’s needs or wants.

Curiosity is a desire to know or learn something. Open-mindedness is a willingness to reserve judgment while considering new ideas.

Reasoning is a form of thinking that uses logic and existing knowledge to draw conclusions, solve problems or make decisions; it
requires asking questions, thinking critically, and identifying patterns. A reasoned decision or judgment is a conclusion reached after

gathering, analyzing, and evaluating information.

Understanding the impact of your actions means you consider how your choices and behavior might affect both you and others.

(Bandura, 1977; Delisle, 2016; Dweck, 2006; Fox et al., 2015; Hoffman, 2000; Hoffman et al., 2020; Mercer, 2020; Sutton, 2024; Yeager & Dweck, 2020; Wenmouth et al., 2021)

Social Emotional
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Social Emotional Standard 1:

Develop self-awareness

_ Supportive Practices: Teachers/Practitioners will...

Self-Awareness
Indicators

SEL.SA.PK1 Develop
personal interests and
self-efficacy

SEL.SA.PK2 |dentify
emotions

Engage children in conversation about their interests
and experiences.”

Provide children the choice to participate in a variety of
centers or activities.

Encourage children to practice self-help skills
independently (e.g., put blocks away, pour juice).

Incorporate tools for emotional awareness throughout
the classroom (e.g., sensory items, mirrors, pictures of
facial expressions, emotion balls, feelings dolls).

Teach and model a range of vocabulary to help children
label emotions.*

Teach children that everyone feels emotions - and no
emotions are bad - they simply give us information
about how our bodies are responding to an experience.

Prompt students to reflect on and communicate how
their bodies feel when they experience different
emotions (e.g., “how does your body feel when you're
angry?”)

Use check-ins and/or class meetings to provide
opportunities for children to reflect on their feelings.

Model and teach strategies for emotional awareness by
openly narrating your own thoughts, feelings, and
actions throughout the day.*

* This symbol indicates this practice can be used across other (or cross-curricular) domains.




Social Emotional Standard 1:
Develop self-awareness

Self-A_w areness Supportive Practices: Teachers/Practitioners will...
Indicators

* Acknowledge effort and progress over outcomes.”

Social Emotional

* Encourage children to be creative in their own ways
without providing “perfect” models. Focus on the
process, not the product.

SEL.SA.PK3 Cultivate a
growth mindset

» Support children’s confidence and bravery by allowing
them to take risks and learn from mistakes.*

« Help children reframe negative thoughts about
themselves.*

* Encourage students to try things on their own before
providing help.*

* Model a growth mindset by acknowledging your
mistakes.

* Create safe, predictable, supportive learning
environments.*

* Challenge students to try things that may be difficult at
first and reflect on progress over time.

* This symbol indicates this practice can be used across other (or cross-curricular) domains.
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Social Emotional Standard 2:
Develop self-management

Self-Mafnagement Supportive Practices: Teachers/Practitioners will...
Indicators

« Approach children’s emotions with curiosity rather than
judgment - avoid making assumptions about how a child
feels, why they feel that way, or what behavior may
follow.*

» Validate children’s emotions and experiences (e.g., "that
would make me upset too," "that IS really exciting!".*

SEL.SM.PK1
Regulate emotions

e Support children in moving through unhelpful emotions
by using strategies to reduce the intensity of a feeling,
and/or redirect attention to something else.

* Teach and practice breathing strategies (e.g., star
breathing, balloon breathing, birthday candles, smell the
flower).

* Provide calming spaces, sensory bins, feelings wall, or
other means to support regulation in response to
children’s emotional and/or physiological needs.

e Teach students to use regulation/calming strategies and
model these strategies for them throughout the day by
narrating your own regulation actions.

* Redirect a child's attention and/or thoughts away from
the cause of an unhelpful emotion by offering a new
activity or engaging them in conversation or physical
play.*

* Help children link thoughts and emotions through
reflecting on prior experiences.

* This symbol indicates this practice can be used across other (or cross-curricular) domains.




Social Emotional Standard 2:
Develop self-management

Self-Management

i Supportive Practices: Teachers/Practitioners will...
Indicators

¢ Break down tasks into achievable steps.*

e Encourage children to review progress toward a goal
and notice how much closer they are (e.g., “You started
your zipper by yourself!).

» Set and revisit intentions throughout the day.
SEL.SM.PK2 Set

; * Encourage children to work with peers to achieve goals.
and achieve goals

* Provide exploration centers and use choice
boards/picture cards to allow children to select where
they would like to play.

» Establish predictable routines and adhere to a daily
schedule that includes opportunities for children to make
their own choices.*

* Use a visual schedule and encourage children to check
off activities as they move through the day.

* Encourage and support children to join in play with

SEL.SM.PK3 others.

Develop agenc

ks * Be responsive to requests from children (e.g., open
centers and/or get out supplies for a particular activity
when a child asks).*

* This symbol indicates this practice can be used across other (or cross-curricular) domains.

Social Emotional




Social Emotional Standard 3:
Develop social awareness
S f\wareness Supportive Practices: Teachers/Practitioners will...
Indicators

e Prompt children to notice non-verbal signals of how
others might be feeling.

|euolnjowy [e100S

¢ Ask children about the emotions, perspectives, and
decisions of the characters in a story.*

SEL.SoA.PK1
Recognize the
emotions and
perspectives of
others

* Remind students, without judgment or shaming, that
expectations and rules are different in different settings,
(e.g., “We might take food from family members’ plates
at home, but we only eat off our own plates at school”).

* Remind children of expectations before transitioning
from one activity to another.

e Learn about your students’ and their families and
provide ways for them to share their expertise and
experiences (e.g., family wall with pictures, families
bring in food, teach about cultural holidays).*

* Prompt children to recognize things they have in
common with their classmates, and what makes them
each unique.*

* This symbol indicates this practice can be used across other (or cross-curricular) domains.




Social Emotional Standard 3:
Develop social awareness

Social Emotional

SSCIEUGAEICILEL Supportive Practices: Teachers/Practitioners will...

Indicators
* Model empathy in all interactions with students.
* Help children learn about each other.*
SEL.SoA.PK2 » Design Iearnlng e>.(per|ences that fo.s.ter e.mpathy, (e.q.,
class meetings, wish-wells, post office, friendship tree).
Demonstrate
empathy .and « Display and highlight a wide range of student work that
compassion reflects the interests of all students.*
* Learn from families about how they show gratitude.
* Model gratitude by recognizing and thanking children,
families and colleagues for kind and/or helpful actions.
* Incorporate moments for students to notice and
appreciate each other.*
SEL.SoA.PK3 . :
Practi * Plan time to do class shoutouts and encourage children
ractice to celebrate each other.
gratitude

* This symbol indicates this practice can be used across other (or cross-curricular) domains.




Social Emotional Standard 4:
Develop relationship skills

_ Supportive Practices: Teachers/Practitioners will...

Relationship Skills

|euolnjowy [e100S

Indicators
* Greet students by name when they arrive and encourage
children to learn and use each others' names.
¢ Model kind, supportive communication.
» Strive for at least a 5:1 ratio of positive to corrective
interactions with all children.
SEL.RS.PK1
Communicate » Ask open-ended follow-up questions to encourage
effectively children to extend conversations.*

e Model and practice active listening.

* Teach and practice strategies for turn-taking in
conversation (e.g., waiting for another child to speak,
asking questions to peers).

e Ensure all students have opportunities to contribute to
discussions/activities.

e Learn some words and phrases from children and
families’ home languages (when applicable).

* Encourage children to communicate using multiple
languages and/or gestures (e.g., flow between and
thread together languages and/or gestures).

* When teaching vocabulary, pair images with terms in
English and students' home language(s) (if applicable).*

* Practice patience, wait time, and emotional regulation
when working through difficulty in understanding a
child’s communication (e.g., paraphrase, ask for
confirmation, try different methods of communicating).*

* This symbol indicates this practice can be used across other (or cross-curricular) domains.




Social Emotional Standard 4:
Develop relationship skills

Relationship Skills
o Supportive Practices: Teachers/Practitioners will...

Social Emotional

Indicators
» Collaboratively develop classroom rules for how to
treat each other and work through challenges.
SEL.RS.PK2 * Plan art activities (e.g., class murals, collages) in which

Practice teamwork each child contributes to the whole project.

and collaborative

* Plan some collaborative learning activities, and prompt
problem solving

children to reflect on how they worked together to
achieve a goal or complete a task.*

* Pre-teach strategies for cooperating with partners and
groups.*

* Plan organized games/sports for children to play
together; preteach rules and expectations.

* Implement strategies to help children resolve conflicts
(e.g., provide solution cards, use a timer to encourage

SEL.RS.PK3 turn-taking).

Seek and offer
support when
needed

» Ask prompting questions to help students find
solutions to conflicts with peers.*

* Monitor your students' emotional states and step in
when needed.

* Prompt students to notice when peers may need help.

* Encourage students to ask for help or support when
needed.*

* This symbol indicates this practice can be used across other (or cross-curricular) domains.
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Social Emotional Standard 5:
Practice responsible decision making

Responsible Decision
Making Indicators

SEL.RDM.PK1
Cultivate curiosity and
open-mindedness

SEL.RDM.PK2
Make reasoned
decisions & judgments

_ Supportive Practices: Teachers/Practitioners will...

Show excitement about childrens' questions and
curiosity. Explore alongside students when you do not
know the answer.*

Activate children's prior knowledge and curiosity, (e.g.,
"I wonder... | know...").*

When responding to children’s questions, provide
developmentally appropriate answers and practice
patience and boundaries.*

Discuss the thought processes and decisions of
characters from stories.

Pose questions that have many possible answers and
show curiosity about children's thoughts as they
respond.

Model the process of thinking through multiple
solutions to a problem and weighing pros and cons of
different solutions.

Model selecting and/or using appropriate
clothes/materials for a variety of activities.

Provide visual supports (e.g., routine posters) to help
children select activities or centers.

Narrate the reasoning behind a decision or action.

Prompt students to activate prior knowledge as they
reason.

Be willing to change your mind when presented with
new information.

* This symbol indicates this practice can be used across other (or cross-curricular) domains.




Social Emotional Standard 5:
Practice responsible decision making

Responsible Decision

Making Indicators Supportive Practices: Teachers/Practitioners will...

¢ Recognize that children often question fairness, and
remember that anger and/or acting out can be rooted
in perceptions of injustice.

¢ Discuss what safe and unsafe behavior might look like
in different settings, (e.g., classroom, bathroom,
outside).*

e Help children identify cause and effect in stories, (e.g.,

"What effect did this character's choice have?").*
SEL.RDM.PK3

Understand the
impact of your
actions

¢ Discuss possible impacts of different choices, (e.g.,
"What might happen if we don't put our toys away after
we finish playing?" "Could they get lost or broken?)".

* Prompt children to remember and consider
consequences of past choices/actions.*

* Model accountability for your actions, including
apologizing after making a mistake.*

e Support students in taking responsibility for mistakes
or hurting others without mandating apologies or
shaming them.

* Ask students to reflect on how an action they took
helped someone else.

e Separate the choice/action/behavior from the child.
Reassure children that they are not defined by their
mistakes or successes.*

e Encourage and support children to find ways to make
up for mistakes or repair harm.

* This symbol indicates this practice can be used across other (or cross-curricular) domains.

Social Emotional
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History of Nevada Pre-Kindergarten Standards

The Nevada Pre-Kindergarten Standards were established when a group of early childhood professionals representing Nevada from
the Nevada Department of Education (NDE) and local school districts, Head Start, and child care attended the U.S. Department of
Education Early Childhood Educator Academy in Los Angeles in November 2002. This core group of professionals became the
nucleus for the Steering Committee for the development of the Nevada Pre-Kindergarten Standards. The Steering Committee met in
December 2002 to design a framework and timeline for the development of Nevada’s standards. The NDE and the Office of Early
Care and Education (OECE) provided leadership and funding for this development process through Child Care Development Fund
(CCDF) quality funding. The committee collected and reviewed standards from other states, as well as Head Start standards and
standards developed by CTB/McGraw-Hill.

The Steering Committee developed a list of stakeholders across the state to be invited to participate in the development and
implementation of the Pre-Kindergarten Standards. Invitations to attend the first meeting were sent out to over 150 early
childhood educators representing agencies and statewide programs.

The participants were given copies of standards from other states to review as well as a copy of the Nevada Academic
Standards and Indicators of Progress for Kindergarten. The following content areas/domains were identified: Language/Literacy;
Physical Development/Health; Creative Arts; Science; Math; and Social Emotional/Social Studies.

Writing teams were divided into the content areas/domains and draft standards were developed, refined, and reviewed. Diverse
input from Nevada early childhood educators was collected through focus groups, written responses, and e-mail. Focus groups
were held in Las Vegas, Carson City, Elko, Ely, and Reno. The Steering Committee reviewed input. The Pre-Kindergarten Standards
were then finalized by the Steering Committee in December 2003.

Members of the original Steering Committee met in the fall 2009 to discuss the Nevada Pre-Kindergarten Standards revision process.
A workgroup, facilitated by the NDE Early Childhood Education Consultant and the State Pre-Kindergarten Standards Coordinator,
was assigned to come up with a draft with the following goals: (1) design a user-friendly document that combines the valuable
information and resources provided in the previous teacher and family guidebooks and standards in one comprehensive document;
(2) re-align the Pre-Kindergarten Standards with appropriate K-12 revisions by working with NDE K-12 curriculum specialists to
maintain linkages to kindergarten and the primary grades; and (3) review documents from other states to create an appropriate
format that will easily integrate and connect state infant-toddler early learning guidelines currently being developed. After completion,
the draft was reviewed by the original Steering Committee and sent out to other early childhood professionals across the state for
input and feedback via written responses and e-mail. The revised Nevada Pre-Kindergarten Standards were finalized by the Steering
Committee in February 2010 and were adopted by the Department of Education in June 2010.



Glossary

Acting: The process by which an individual uses the entire self—body, mind, voice, and emotions—to interpret and perform the
role of an imagined or assumed character.

Act out: The process by which an individual uses the entire self—body, mind, voice, and emotions—to interpret and perform the
role of an imagined or assumed character.

*Agency: the freedom to make choices, develop ownership and take intentional actions.

Alliteration: Repetition of the same letter or sound at the beginning of two or more consecutive words near one another, as in
silly Sally simply sang.

Appropriately: Relevant to topic of discussion.
Arts: Dance, drama, visual arts, music.
Attribute: Characteristic of an object, such as color, shape, size, etc.

Cardiorespiratory: Involves the ability of the heart and lungs to supply oxygen to the working muscles for an extended period of
time.

Choice: A selection from a set of options.

Classify: To sort or form groups by similar characteristics/attributes.

Compare: To think about same and different; to describe the relationship between two or more objects.
Compassion: A caring response to another’s suffering.

*Collaborative problem solving: The process of collaborating to explore and implement solutions, this includes listening to
one another, assigning tasks, communicating, and implementing a plan.

Consumer: A person who buys and uses goods and services.
Conversational rules: Take turns, stay on topic, and refrain from interrupting.
Cost: Anything given up when a choice is made.

Costumes: An actor’s clothing that denotes or suggests a character.
Creative: Expressing original and imaginative ideas or products.

Creative thinking: Looking for solutions to problems in a variety of ways.

* This symbol indicates this term has been added to the glossary in 2025 as part of the SE standards. 26
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Criteria: A physical characteristic or standard on which a judgment is based.

*Curiosity: A desire to know or learn something.

Data: Information represented in the form of symbols, objects, sounds, or information gathered to answer a question.
Demonstrate: To show, to do by action.

Dictate: To record spoken word in some way, such as by a child telling their story to a teacher and the teacher writing it on
paper or keying it into a computer.

Direct: To control or guide such as in dramatic or other types of play.

Diversity: Variety in the attributes of individuals in a group, such as a classroom composed of children with varying abilities
and backgrounds.

Ecosystem: A system of relationships among organisms in an environment, and between organisms and the environment.
*Empathy: The capability to understand and share the feelings of others.
Engage: To be involved in or occupied.

Environmental print and symbols: Print and other symbols, other than books, found in the physical environment, such as
street signs, billboards, cereal boxes, beverages, commercial logos, etc.

Experiment: To use a variety of tools in an exploratory manner. For example, children need to become familiar and comfortable
with a variety of writing tools in literacy.

Explore: To investigate a topic, object, or feature in the environment that is of interest.

Exploring data: Informal experience with data by collecting, organizing, representing, and comparing the information.
Expository text: Text or speech that is meant to set forth or explain a concept or procedure.

Extend: To continue a pattern beyond what is shown.

Genres: Types of literature (e.g., poetry, fiction, nonfiction).

*Emotions: physiological reactions to something real or imagined around you (a racing heart, knot in your stomach, or sudden
burst of energy) that affect your thoughts and behavior.

Geometry: The area of mathematics that involves shape, size, position, and direction and describes and classifies the physical
world we live in.

* This symbol indicates this term has been added to the glossary in 2025 as part of the SE standards.



Identify: To distinguish by pointing, gesturing, vocalizing, or verbalizing.
*Goal setting: setting clear, achievable goals, figuring out the steps to reach them, and tracking your progress.

*Growth mindset: the belief that you can develop and improve your abilities by practicing, taking on challenges, and learning
from mistakes.

*Gratitude: a sense of joy and thankfulness in recognition of something you see as good.

Large motor: Movements of the large muscle groups that are responsible for movements such as running, jumping, and
throwing.

Letter-like approximation: Symbols (squiggles) that resemble letters.

Location: Where an object is in space.

Manipulative skills: Movement that occurs in conjunction with an object (e.g., stacking blocks, working with clay).
Match: To find two objects that have at least one characteristic in common.

Measurable attributes: Characteristics that can be quantified (represented with a number), such as size, shape, weight, or
number of sides of an object.

Improvise: To compose, recite, or perform spontaneously.

Investigate: To observe and ask questions about.

Label: To name, express, and/or verbalize.

Measurement: Quantification of the volume, area, length, height, weight, and other measurable attributes of an object.
Media: Categories for grouping artwork according to the materials used (e.g., drawing, painting, sculpture).

Money: Anything widely accepted as a final payment for goods and services, including currency, coins, or checks.
Motor skills: Utilization of the body’s muscles to enact a movement form.

Musical instruments: Any instruments used in an orchestra or band, and simple instruments used in the classroom, including
rhythm instruments such as drums, rhythm sticks, tambourines, and simple melodic instruments such as a xylophone.

Number: A unit belonging to a mathematical system used for counting, measuring, ordering, and labeling; the meaning of a
number word or numeral.

* This symbol indicates this term has been added to the glossary in 2025 as part of the SE standards.
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Number sense: The ability to understand numbers, ways of representing numbers, and relationships among numbers.
Number sense is much more than counting; it involves the ability to think and work with numbers easily and to understand
their uses (counting, measuring, ordering, and labeling) and relationships.

Numerals: Conventional symbols that represent numbers (e.g., “1” is the numeral for “one”).

One-to-one correspondence: Linking a single number name with one and only one object at a time.
*Open-mindedness: A willingness to reserve judgment while considering new ideas.

Operations (mathematical): Basic number combinations and strategies for computing such as addition and subtraction.
Order: To arrange objects or numbers to show a progressive increase or decrease of a specific characteristic.

Ordinal numbers: Numbers that indicate the position of an object in a sequence (first, second, third, etc.).

Organize: To arrange information in order to see relationships, often using graphs and charts.

Orientation (geometry): The position or arrangement of an object in space or relative to other objects.

Participate: To join in, share with, and engage in.

Pattern: A sequence of colors, shapes, objects, sounds, or movements that repeats in a regular arrangement; patterns are a
way for young children to recognize order and to organize their world.

*Perspective taking: The ability to consider and understand another person’s point of view — their thoughts, feelings, and
experiences - even if you don’t share them.

Phonics: The system by which symbols represent sounds in an alphabetic writing system.
Position: The place where an object, person, or thing is in relation to others.

Processes: A progression of activities using a variety of techniques (e.g., taking pictures, developing the film, and then printing
the photographs).

Props: Any object used in dramatic play, such as furniture, utensils, ornaments, and personal possessions.
Prose: Anything not written in poetry form.

Quantity: The number of units that are in a set (i.e., an amount or the result of counting).

* This symbol indicates this term has been added to the glossary in 2025 as part of the SE standards.



*Reasoning: A form of thinking that uses logic and existing knowledge to draw conclusions, solve problems or make decisions; it
requires asking questions, thinking critically, and identifying patterns.

Recognize: To identify receptively; to distinguish by pointing, gesturing, or vocalizing or verbalizing.

*Regulating emotions: The act of pausing, noticing, and paying attention to the feelings in your body, then deciding how you want
to feel and using strategies to get there.

Respond: To exhibit an action (e.g., verbally, pictorially).

Rote count: To recite the names of the numerals in order or sequence (e.g., singing a counting song).

*Self-efficacy: The confidence in your ability to reach your goals. Tempo: Speed (used in music).

Three-dimensional (3D): Objects that have length, width, and depth; solid figures such as cubes, spheres, and cylinders.
Translanguaging: Refers to “doing” language by accessing the whole linguistic system (whether multilingual or monolingual) to
select specific features of languages to communicate. Accessing this single incorporated unitary linguistic repertoire enables young
children to use any of their languages within various communicative contexts as they make meaning. This view expresses that
young children do not have separate language identities, even if components of their linguistic system include multiple languages
(MuDilLe, 2017).

Sequence: An arrangement of events or actions in a progressive order over time.

Small motor: Movements using the small muscles in the hands and wrists.

Sort: To place or assign objects in two or more groups on a basis of at least one characteristic.

Spatial sense: Children’s awareness of themselves and objects (such as geometric shapes) in relation to their environment. It
includes understanding arrangements and positions of shapes and people.

Techniques: Methods used in creating works of art (e.g., applying thick, opaque paint vs. thinning paint for transparency).
Technology: Creation and use of a tool to meet a purpose, including digital tools (e.g., computers, tablets, smartphones), nondigital
tools (e.g., books, pencils, crayons), and assistive tools (e.g., glasses, screen readers, wheelchairs). Two-dimensional (2D):
Objects that have length and width but not depth; shapes such as squares, triangles, and circles. A figure that is
two-dimensional is one that can be represented on a coordinate grid.

Verify: The process of demonstrating or proving that a response is correct.

Visual arts: Include a variety of media such as painting, drawing, sculpting with clay, and building with papier-maché or other
materials.

* This symbol indicates this term has been added to the glossary in 2025 as part of the SE standards.
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